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The Purpose of this document:- 

 

This Policy reflects the school‟s values and philosophy in relation to the teaching and learning of English 

Language.  It sets out a framework within which teaching and non-teaching staff can operate.  It gives 

guidance on planning, teaching and assessment.  The Policy should be read in conjunction with the 

Primary Framework, which contains a range of resources and materials to support the development, 

planning and teaching of all areas of literacy. 

 

ñThe economic and social health of our nation depends on building a literate nation, able to read 

widely for practical purposes and for pleasure.  That means making the current generation more 

aware of the pleasure and importance of reading in daily life, and ensuring that they have the level 

of literacy skills required in modern society.ò 

 

From National Year of Reading 

DFEE 

 

 

The value of English in the curriculum?  What can I say?  Without English, nothing.  And without 

good English, nothing very well. 

  From National Curriculum 2000 

Anne Fine 
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The aim of the English Curriculum.   
 
1. We will endeavour to develop every individual child‟s speaking, listening, reading and writing 

skills to their fullest potential and enable them to become competent in the use of an extended 
range of English skills.  
  

2. English education is an integrated and fundamental component of the whole curriculum.  We will 
offer all our children a full and balanced English education as a basis for all their learning in every 
curriculum area. 

 
3. To nurture and encourage children to develop pleasure and enthusiasm for independent reading 

and writing. 
 
The Objectives:- 
 
We aim to encourage all pupils to:- 
 
1. Listen attentively, paying attention to detail, to process the information and retain aurally as much 

detail as they are able. 
 

2. Speak confidently with intonation, clear diction, accurate grammar and style with regard for their 
listener. 
 

3. Read fluently with good comprehension, which is reflected in appropriate expression and 
intonation, from a wide variety of text at their own level for pleasure, relaxation, and 
investigation. 
 

4. Develop their cognitive skills, imagination and personal expression through a range of writing 
tasks using clear, concise language with accurate punctuation and grammar, in a style appropriate 
for the purposes. 
 

5. Make progress along the continuum to become a competent speller. 
 

6. Using neat legible joined handwriting. 
 

7. Make fair critical responses about their own language work, that of their peers and that of a 
variety of authors and poets. 

 
At Headlands Primary School we are concerned with the development of the whole child.  A child who 
can communicate effectively has every reason to be confident and to have a healthy self-esteem. 
 
These aims and objectives are consistent with our School‟s Mission Statement and take account of the 
Assessing Pupil Progress (APP) foci as well as the aims of the Primary Framework. 
 
The careful selection of texts for English literature can provide enormous opportunities for pupils to 
explore and understand moral, spiritual, cultural and social issues.  Through planning across all key 
stages, pupils can be encouraged to reflect and question a wide range of issues. 
 
Staff at Headlands School will aim to be good models of effective communication.  English is taught 
through a balance of different teaching methods to engage visual, auditory and kinaesthetic learners.  
Pupils will be given opportunities to learn through real experiences and practical tasks, through focused 
analysis of written text, published learning material, teacher prepared materials, educational visits, 
appropriate use of television programmes, information communication technology (word processing, use 
of Interactive Whiteboards and access to the internet) and tasks set to complete at home. 
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Equal Opportunities 
 
All pupils will have equal opportunities to reach their full potential across the English Curriculum 

regardless of their race, gender, cultural background, ability or of any physical and sensory disability. 
 
Non-Smoking Policy 

 

Headlands Primary School operates a total non-smoking policy within the school grounds and school 

buildings. 
 
Special Educational Needs 
 
The Governing Body of the school will not discriminate against any pupil on the grounds of race, colour, 
ethnic or national origin, religion, creed, sex or disability with regards to Special Needs Provision. 
 
A child will be regarded as having Special Educational Needs if he or she has a learning difficulty, as 
outlined in the Code of Practice (2002) which calls for Special Education provision to be made. 
 
Teachers will identify those children considered to be „Gifted and Talented‟ in Literacy and differentiate 
accordingly for those children to ensure they achieve their fullest potential. 
 
We aim to develop a culture of achievement and high self esteem with all our children. 
 
 
Scheme of Work for English 
 
The overall, detailed scheme of work for English is located in the Primary Framework accessed at 
www.nationalstrategies.dcsf.gov.uk.  The Primary Framework forms an integral and important part of the 
English Curriculum Strategy.  The Primary Framework shows clear progression of skills throughout the 
year groups.  It is the responsibility of the Class Teacher to plan work for their pupils from the Primary 
Framework in the year group that they teach.  Medium term planning is to be completed by teachers in 
each year group.  
 
Weekly plans, following the guidelines set out in the Teaching and Learning Policy need to be completed.  
See Appendix 1.  
 
Teachers‟ written curriculum plans will be monitored by the English Co-ordinator, Head Teacher and 
Governors.  Following monitoring, support will be provided for teachers where appropriate. 
 
Differentiation 
 
Teachers‟ plans will show evidence of differentiation either by task or outcome.  Differentiation by task is 
achieved when pupils who are pursuing the same part of the Programmes of Study, are given a range of 
different but related tasks, according to their levels of ability.  Differentiation by outcome is achieved by 
setting tasks which are suitable and appropriate for all pupils‟ starting levels 
 
Literacy Support 
 
A range of support is provided through; individual and group IEP‟s, Catch Up reading programme, PAT – 
phonics programme, 1:1 tuition and booster sessions. 
 
The allocation of support is tailored to meet the specific needs of the child. 
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The Role of the English Co-ordinator 
 
The English Co-ordinator is responsible for the development and monitoring of the English Curriculum to 
ensure a coherent literacy strategy for the school.  He/she will provide support to enable teachers to plan 
effectively and to adhere to the school‟s English Policy and the Primary Framework.  He/she is 
responsible for updating the School‟s English Policy, producing a subject development plan, submitting a 
yearly bid to ensure that adequate resources are available to support teaching and learning and rigorous 
monitoring of reading and writing across the school. 
 

The Role of the Assistant English Co-ordinator 

 

The Assistant English Co-ordinator will support the English Co-ordinator in carrying out the role detailed 

above. 

 
Monitoring, Assessment and Record Keeping 
 
Whilst we recognise that the make up of each year group is different and performance may be varied, our 
aim is to see an overall improvement in these standards, year on year, in the long term.  Therefore on-
going assessment and monitoring of individual pupils‟ progress is essential. 
 
Children in the EYFS (Early Years Foundation Stage) will be monitored through the EYFS Profile – My 
Learning Journey with progress being recorded three times a year on their individual tracking records 
(See Appendix 2)  These will continue in Year 1 until the child is ready to access the National Curriculum. 
 
In Years 1-6 individual progress will be monitored and recorded using their individual target books.  
These will be used to level performance against the Assessing Pupil Progress (APP) materials.   
 
Phonics Record Sheets and Phonic Progress Tracking Sheets linked to Letters and Sounds should be used 
at the end of Years Reception, 1 and 2.  Subsequent years need to complete them only for children who 
have not achieved all phases (See Appendix 3).  Guidance on how to use the Phonics Progress Tracking 
Sheet is given in Appendix 4. 
 
Reading Tests 
 
The Revised Salford Reading test will be taken at the end of Years 1, 2, 3, 4, 5 and 6.  Reading ages will 
be recorded and passed to the next year group (See Appendix 5) along with the children‟s Reading 
Scheme Stage.   
 
With Revised Salford Reading test a different form will be used for each year, the use of these forms is 
clearly set out by the SENCO.  See appendices 5 ï9a 
 
Children receiving additional support for reading or writing will also be tested at the end of terms 2 and 4.  
Results are recorded on the termly data collection grids. 
 
Reading Records 
 
An on-going record of progress made by each child is to be kept. The record is to be passed on to the next 
year group. See Appendix 7.  The Literacy Co-ordinator will collect the reading levels of each class at the 
end of terms 2, 4 and 6 to monitor progress. 
 
Guided reading records should be taking place regularly in all year groups and guided reading sessions 
should be recorded on the appropriate level Guided Reading Record.  (See Appendix 8). 
 

Annual Report to Parents 

 
The Annual Report to Parents will incorporate a comment for each area of English, Speaking and 
Listening, Reading, Spelling and Writing. 



 7 
 
Progressive Writing Assessment  
 
At the beginning of each unit from the Primary Framework each child will complete a pre unit 
assessment; a piece of unaided writing based on the learning outcome of the unit.  This will be used to 
group children effectively and inform the planning.  The task will be repeated at the end of the unit and 
used by the child and the teacher to assess progress and identify next steps in learning.  Pre and post unit 
assessments will be completed in the child‟s Literacy Learning Log. 
 
 
Target Setting 
 
Children in Year 1-6 will have an individual target book.  Targets have been set in Reading and Writing 
from Level 1 - Level 5.  The targets are used to support planning, scaffolding and differentiation at each 
sub-level.  The targets enable children to celebrate their achievements and identify the next steps in their 
learning.  Targets are reviewed regularly in timetable review sessions.  Assessment of targets is 
undertaken by pupils, TAs and class teachers.  Appropriate targets are clearly shown on teacher‟s 
planning. 
 
 
Resources and Accommodation 
 
A wide selection of fiction and non-fiction books are kept in the school library and in each classroom. 
 
The School library also houses a wide selection of teachers‟ resources.  Sets of children‟s books and 
literacy Big Books are available for staff (Big books are kept in the resource cupboard).  Sets of age 
appropriate language textbooks, handwriting and spelling resources are to be held in each year group.  A 
wide ability-based selection of dictionaries and thesauruses are available for each class.  Reading Scheme 
books will be kept in the corridors and will be clearly stage coded to ensure easy access to pupils.   A 
wide range of software is also installed on each teacher‟s laptop to use with the Interactive Whiteboard in 
each classroom. 
 
 
Reading Scheme 
 
The school follows the Heinemann Reading Scheme and this is extended and supplemented by a selection 
of additional fiction and non fiction books.  Children can progress through a carefully  
organised Reading Scheme from Stage 1 to Stage 16 and then onto an advanced stage.  As the children 
progress through the scheme more challenging material is introduced.  It is considered essential that 
children‟s reading skills are continually developed both for the avid reader and the child for whom 
learning difficulties provide a barrier to reading enjoyment. 
 
From Reception to Year 6, children are issued with a Reading Diary to record their progress through the 
Reading Scheme. 
 
Children on Stages 1 to 14 have a yellow Reading Diary (See Appendices 9-13) while the more able 
reader on Stages  15, 16 and Advanced Stage are given a blue Reading Diary.  The blue Reading Diary 
offers more opportunities for children to make reviews and to express points of view on books they have 
read. (See Appendices 14-21). 
 
Children in Upper Key Stage 2 progressing on to stage 15 are issued with a letter informing parents of the 
more mature content of some of the books at stages 15, 16 and Advanced.  Books that are  
labelled „Upper Key Stage 2 only‟ contain material only suitable for children in Years 5 and 6  (see 

appendix 25) 
 
The school considers reading to be one of the fundamental building blocks of learning, and will promote 
reading both for pleasure and information in all our children.  This will be done by the following means: 
 
a) The Teacher providing a good role model, both in terms of material read out loud to the children 

and in the importance placed on literature by the Teacher. 
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b) The Teacher providing a diagnostic assessment of each child‟s reading ability and developing 
essential skills to improve them further. 
 

c) By maintaining a wide, interesting and stimulating selection of reading material readily available 
to our children. 
 

d) Through an on-going partnership with parents to promote the reading skills and interest in their 
children, a Reading Diary is given to every child to allow the opportunity for parents to make 
comments about their children‟s reading skills.  Teachers, parents, other adults and children 
themselves record the number of the last page that was read, and this is also dated.   

 
e) A combination of rewards and praise is used to encourage all our children towards reading 

fluency. 
 
 
Handwriting 
 
Neat and attractive presentation of work should be encouraged in all areas of the curriculum.   
 

The school follows the Nelson Handwriting Scheme - see Appendix11.  It is the responsibility of all 

teaching and non-teaching staff to be acquainted with and follow the Nelson Handwriting Scheme, and to 

ensure that their pupils also practise and maintain that particular style through example and good practice.  

Children should be taught and encouraged to form letters correctly.  In Year 1 joined up writing should be 

introduced, first through teacher modelling and then children practising the first few simple joins.  By the 

end of Year 2 the majority of children should be joining their letters in their daily writing.  Handwriting 

needs to be taught in KS2.  Pens are introduced in year 4 when the teacher considers the child to be 

writing in a neat and joined style. 

 

Staff Library 

 

This is located in the library.  All teachers should inform the Headteacher/Literacy Co-ordinator of any 

books requested for this library. 

 

When books are borrowed, staff are asked to check them out with the librarian.  All books should be 

returned by the end of terms 2, 4 and 6 or before a member of staff leaves the school. 

 

Staff Resources – located in the library with blue labels.   Sets of children‟s small books, large classroom 

books, puppets, story bags and tapes are available to the staff and are used to support the requirements of 

the Primary Framework. 

 

Lost and Damaged Books 

 

Occasionally reading scheme books are lost or damaged by children.  A standard letter is available to be 

sent home with the child requesting a reimbursement to help towards the cost of replacement. 

 

Reading Books see Appendix 13 and 14. 

 

It is the responsibility of class teachers to follow up on any incidents of lost or damaged books with 

children in their class.  If a child loses or damages more than two reading stage books the English Co-

ordinator needs to be informed. 
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Spelling 
 
The school follows the NLS High Frequency Words spelling and Phonic Scheme (Letters and Sounds) 
from Reception to Year 2.  In years 3-6 the Primary Framework ;Support for Spelling” is used, with 
“Spelling Made Easy” as support where needed. The children are placed in ability sets or groups to ensure 
a more focused and diagnostic teaching approach is used.  Alongside the Schemes each year group will 
focus on the high frequency word list set out in the National Literacy Strategy.  Weekly spelling lists will 
be given to children in years 1 to 6 and will be considered part of their homework tasks to be learnt in out 
of school hours. 
 
Nursery staff will plan following the guidance from Letters and Sounds. 
 
A Phonic Record Sheet will be started in Reception to indicate a child‟s ability to recognise, read, write 
and form initial letter sounds.  See Appendix 3. 
 
At the end of years 1, 2, 3, 4, 5 and 6 the Vernon Graded Word Spelling Test Edition 3 is used to identify 
a child‟s spelling age.  See Appendices 26-29.  The results of which are recorded on the termly data 
collection grids.  Children receiving additional support for reading or writing will also be tested at the end 
of terms 2 and 4. 
 
Optional Assessment Sheets 

 

A selection of optional assessment sheets to enable a class teacher to carefully track the individual 

progress of their pupil‟s reading and writing skills can be found in the office under „pupil record sheets‟.  

See Appendices 30-35. 
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                                                                                                                                                                                                        Appendix 1 
LITERACY: CLASS: ________________ TEACHERôS NAME: _________________ DATE (week commencing): ___________________________ 
 
Week/Unit/Session: 
 
Any other info: 
 

Learning Objective(s) ï to be able to; to understand; to know: 
 
Success Criteria ï I can statements: 
 
Context: 
 
Support: 
 

Start with a smile opener: 
 

Whole class teaching (including differentiation and assessment opportunities): 
 
Chunk 1: 
 
Chunk 2: 
 
Chunk 3: 
 

Group Membership Working 
Towards 

Differentiated Group Activities 
(including assessment opportunities) 

Group 1 (show focus target(s) where appropriate): 
 

  

Group 2 (show focus target(s) where appropriate): 
 

  

Group 3 (show focus target(s) where appropriate): 
 

  

Group 4 (show focus target(s) where appropriate): 
 

  

Plenary (including reflection upon learning and assessment opportunities: 
 

Finish with a smile close: 
 
EVALUATION: 
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Appendix 2 

 
 
 

Tracking Childrenôs Progress through The Early Years 
Foundation Stage in Northamptonshire Early Years Settings and 

Primary Schools 
 

 

 
First Name:                             
 
Surname:           Childôs Home Language: 
 
D.O.B:        
 
Date on entry to setting:                  
 
Date on entry to new setting: 
 

Gender: Boy / Girl (please circle)      Additional Needs Identified    Yes   No   
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Tracking Childrenôs Learning and Development 
 
Why track childrenôs Learning and Development? 
 
The Early Years Foundation Stage requires practitioners to be able to demonstrate how children make progress in their learning and development. 
The Northamptonshire Tracking Document contains all of the Development matters statements from 22 months and the statutory Early Learning Goals.  The scale points from the 
Early Years Foundation Stage Profile 1-9 are clearly indicated in bold print.  
 
The Tracking document may be referred to as ñSummative Assessmentò because it is a summary of the childôs learning and development at a specific point in time.  It supports you 
in answering the question ñHow effectively are children learning and developing in your setting?ò from the document ñAre you ready for your inspection?ò Ofsted 2008 and also in 
completing sections 3 and 4 in your ñEarly Years Self-evaluation formò Ofsted 2008.  
 
This document does not replace the necessity to keep day to day observations of childrenôs learning and development.  These on going records may take the form of photographs, 
spontaneous and planned observations, information from home and samples of childrenôs experiences and achievements.  These assessments are known as ñFormative 
Assessmentò because they inform and help you to plan your provision. 
 
Measuring Well-being and Involvement 
 
Well-being and Involvement scales may be recorded as indicators of a childôs self worth and engagement in the learning process.  The scales should not be used to track individual 
childrenôs progress in their learning and development.  By observing the indicators of well being and involvement practitioners can reflect on their provision in order to meet the 
individual needs of children.    
 
Completing the document 
 
Å Practitioners should begin completing this document when a child is at the appropriate stage of development  
 
Å Practitioners should clearly indicate by highlighting ñon entryò skills, dispositions and achievements based on transition information, information from parents and initial 

observations of childrenôs learning.  
 
Å Practitioners need to be aware that statements are not necessarily hierarchical and can be achieved in any order. 
 
Å Practitioners must ensure that they are only highlighting achievements that they are confident about or have seen evidence of in childrenôs independent play. 
 
Å Practitioners may highlight parts of statements. 
 
Å Practitioners should aim to update the document three times a year 
 
Å Practitioners should use a different colour at each update and cross reference to a dated key.  
 
Å Practitioners should continue to share on going records with parents. 
 
Å Practitioners need to consider attending well-being and involvement training before they complete these scales. 

 
 
If you require further guidance on completing the Tracking Document please contact your Foundation Stage Adviser
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Well-being and Involvement 
 
 

*  Date Leuven Scales                        TERM 1/2 Leuven Scales                     TERM 3/4 Leuven Scales                      TERM 5/6 

 
Well-being 1  2  3  4  5  Well-being 1  2  3  4  5  Well-being 1  2  3  4  5  

Involvement 1  2  3  4  5  Involvement 1  2  3  4  5  Involvement 1  2  3  4  5  

 
Well-being 1  2  3  4  5  Well-being 1  2  3  4  5  Well-being 1  2  3  4  5  

Involvement 1  2  3  4  5  Involvement 1  2  3  4  5  Involvement 1  2  3  4  5  

 
Well-being 1  2  3  4  5  Well-being 1  2  3  4  5  Well-being 1  2  3  4  5  

Involvement 1  2  3  4  5  Involvement 1  2  3  4  5  Involvement 1  2  3  4  5  
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Personal, Social and Emotional Development   

 

Dispositions and Attitudes 
 

Self care 
 

Making Relationships 
 

Sense of community 
 

Self-confidence and Self-
esteem  

Behaviour and Self-control 
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Á Show their particular 

characteristics, 
preferences and interests. 

Á Begin to develop self-
confidence and a belief in 
themselves. 

Á Seek to do things for 
themselves, knowing that 
an adult is close by, ready 
to support and help if 
needed. 

Á Become more aware that 
choices have 
consequences. 

Á Take pleasure in personal 
hygiene including toileting. 

Á Learn social skills, and 
enjoy being with and 
talking to adults and other 
children. 

Á Seek out others to share 
experiences. 

Á Respond to the feelings 
and wishes of others. 

Á Show a strong sense of 
self as a member of 
different communities, 
such as their family or 
setting. 

Á Show affection and 
concern for special people. 

Á Begin to be assertive and 
self-assured when others 
have realistic expectations 
of their competence. 

Á Begin to recognise danger 
and know who to turn to for 
help. 

Á Feel pride in their own 
achievements. 

Á Are aware that some 
actions can hurt or harm 
others. 
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Á Seek and delight in new 
experiences. 

Á Have a positive approach 
to activities and events. 

DA1 - Show an interest in 
classroom activities through 
observation or participation. 

Á Show willingness to tackle 
problems and enjoy self-
chosen challenges. 

Á Demonstrate a sense of 
pride in own achievement. 

Á Feel safe and secure and 
show a sense of trust. 

S1 -  Plays alongside others 

Á Make connections between 
different parts of their life 
experience. 

¶ Show increasing confidence 
in new situations. 

E1 - Separate from main carer 
with support 

Á Begin to accept the needs 
of others with support. 

Á Show confidence in linking 
up with others for support 
and guidance. 

Á Show increasing 
independence in selecting 
and carrying out activities. 

Á Take initiatives and 
manage developmentally 
appropriate tasks. 

DA2 - Dress and undress and 
manage own personal 
hygiene with adult support. 

Á Form friendships with other 
children. 

Á Demonstrate flexibility and 
adapt their behaviour to 
different events, social 
situations and changes to 
routine. 

S2 - Builds relationships 
through gesture and talk. 

 Á Take pleasure in gaining 
more complex skills. 

Á Have a sense of personal 
identity. 

E2 - Communicates freely 
about home and community. 

Á Show care and concern for 
others, for living things and 
the environment. 
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Á Persist for extended 
periods of time at an 
activity of their choosing. 

DA3 - Display high levels of 
involvement in self chosen 
activities. 

Á Operate independently 
within the environment and 
show confidence in linking 
up with others for support 
and guidance. 

Á Appreciate the need for 
hygiene. 

Á Value and contribute to 
own well-being and self-
control. 

S3 - Takes turns and shares 
with adult support. 

Á Enjoy joining in with family 
customs and routines. 

Á Have an awareness of, 
and an interest in, cultural 
and religious differences. 

Á Have a positive self-image, 
and show that they are 
comfortable with 
themselves. 

Á Have an awareness and 
pride in self as having own 
identity and abilities. 

E3 ï Express needs and 
feelings in appropriate ways. 

Á Show confidence and the 
ability to stand up for own 
rights. 

Á Have an awareness of the 
boundaries set, and 
behavioural expectations in 
the settings. 
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DA6 - Continue to be 
interested, excited and 
motivated to learn. 
DA7 - Be confident to try 
new activities, initiate ideas 
and speak in a familiar 
group. 
DA8 - Maintain attention, 
and concentrates.. 

DA4 - Dress and undress 
independently and manage 
their own personal hygiene. 
DA5 - Select and use 
activities and resources 
independently. 

S4 - Work as part of a group 
or class, taking turns and 
sharing fairly. 
S5 - Form good relationships 
with adults and peers. 
S6 - Understand that there 
needs to be agreed values 
and codes of behaviour for 
groups of people, including 
adults and children, to work 
together harmoniously. 

S7 - Understand that people 
have different needs, views, 
cultures and beliefs, that 
need to be treated with 
respect. 
S8 - Understand that they can 
expect others to treat their 
needs, views, cultures and 
beliefs with respect. 

E4 - Respond to significant 
experiences, showing a range 
of feelings when appropriate. 
E5 - Has a developing 
awareness of own needs, 
views and feelings and is 
sensitive to the needs, views 
and feelings of others. 
E6 - Has a developing respect 
for own culture and beliefs 
and those of other people. 

E7 - Consider the 
consequences of words and 
actions for self and others. 
E8 - Understand what is right, 
what is wrong, and why. 

 

DA9 - Sustains involvement and perseveres, 
particularly when trying to solve a problem or 
reach a satisfactory conclusion. 

Above 9 S9 - Takes into account the ideas of others. Above 9 E9 - Displays a strong and positive sense of self 
identity and is able to express a range or 
emotions fluently and appropriately. 

Above 9 
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Communication, Language and Literacy (1)  

 

Language for Communication 
 

Language for Thinking 
 

Linking Sounds and Letters 
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Á Learn new words very rapidly and are able to use them in 

communicating about matters which interest them. 
Á Use action, sometimes with limited talk, that is largely 
concerned with the óhere and nowô. 

Á Use language as a powerful means of widening contacts, 
sharing feelings, experiences and thoughts. 

Á Distinguish one sound from another. 
Á Show interest in play with sounds, songs and rhymes. 
Á Repeat words or phrases from familiar stories. 
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Á Join in with repeated refrains and anticipate key events and 
phrases in rhymes and stories. 

Á Listen to others in one-to-one or small groups when 
conversation interests them. 

Á Use vocabulary focused on objects and people that are of 
particular importance to them. 

Á Respond to simple instructions. 
LC1 ï Listens and responds. 

Á Talk activities through reflecting on and modifying what they 
are doing. 

Á Use talk to give new meanings to objects and actions, treating 
them as symbols for other things. 

 

Á Enjoy rhyming and rhythmic activities. 
LSL1 - Joins in with rhyming and rhythmic activities. 

Á Use simple statements and questions often linked to gestures. 
Á Use intonation, rhythm and phrasing to make their meaning 

clear to others. 
Á Listen to stories with increasing attention and recall. 
Á Describe main story settings, events and principal characters. 
Á Begin to experiment with language describing possession. 
Á Build up vocabulary that reflects the breadth of their 

experiences. 
Á Begin to use more complex sentences. 
Á Use a widening range of words to express or elaborate on 

ideas. 
Á Question why things happen and give explanations. 

Á Use talk to connect ideas, explain what is happening and 
anticipate what might happen next. 

Á Use talk, actions and objects to recall and relive past 
experiences. 

 

Á Recognise rhythm in spoken words. 
LSL2 ï Show awareness of rhyme and alliteration. 
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Á Have confidence to speak to others about their own wants and 
interests. 

Á Use talk to gain attention and sometimes use action rather 
than talk to demonstrate or explain to others. 

Á Initiate conversation, attend to and take account of what others 
say. 

Á Extend vocabulary, especially by grouping and naming. 
Á Use vocabulary and forms of speech that are increasingly 

influenced by their experience of books. 
Á Link statements and stick to a main theme or intention. 
Á Consistently develop a simple story, explanation or line of 

questioning. 
Á Use language for an increasing range of purpose. 
Á Use simple grammatical structures. 
LC2-ï Initiates communication with others, displaying greater 
confidence in more informal contexts. 

Á Begin to use talk instead of action to rehearse, reorder and 
reflect on past experience, linking significant events from own 
experience and from stories, paying attention to how events 
lead into one another. 

Á Begin to make patterns in their experience through linking 
cause and effect, sequencing, ordering and grouping. 

Á Begin to use talk to pretend imaginary situations. 
LC3 - Talks activities through, reflecting on and modifying 
actions. 

Á Continue a rhyming string. 
Á Hear and say the initial sound in words and know which letters 

represent some of the sounds. 
LSL3 - Links some sounds to letters. 
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Á Enjoy listening to and using spoken and written language, and 
readily turn to it in their play and learning. 

Á Extend their vocabulary, exploring the meanings and sounds 
of new words. 

LC4 - Listens with enjoyment to stories, song, rhymes and 
poems, sustains attentive listening and responds with 
relevant comments, questions or actions. 
LC6 - Interact with others, in a variety of contexts, negotiating 
plans and activities and taking turns in conversation. 
LC8 - Speak clearly with confidence and control showing 
awareness of the listener. 
 

LC5 - Use language to imagine and recreate roles and 
experiences. 
LC7 - Use talk to organise, sequence and clarify thinking, 
ideas, feelings and events, exploring the meaning and sounds 
of new words. 

3. Use their phonic knowledge to write simple regular 
words and make phonetically plausible attempts at 
more complex words. 

LSL4 - Link sounds to letters, naming and sounding the letters 
of the alphabet 
LSL5 - Hears and says sounds in words. 
LSL6 ï Blends sounds in words. 
LSL7 - Uses phonic knowledge to read simple regular words. 
LSL8 - Attempts to read more complex words, using phonic 
knowledge. 

 

LC9 - Talks and listens confidently and with control, consistently showing awareness of the 
listener by including relevant detail.  Uses language to work out and clarify ideas, showing 
control of a range of appropriate vocabulary. 

Above 9 LSL9 - Uses knowledge of letters, sounds 
and words when reading and writing 
independently. 

Above 9 
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Communication, Language and Literacy (2)  

 

Reading 
 

Writing Handwriting 
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Á Have some favourite stories, rhymes, songs, poems or jingles. Á Distinguish between the different marks they make. Á Begin to show some control in their use of tools and 

equipment. 
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Á Listen to and join in with stories and poems, one-to-one and 
also in small groups. 

Á Begin to be aware of the way stories are structured. 
R1 - Is developing an interest in books. 

¶ Sometimes give meaning to marks as they draw and paint. 
W1 - Experiments with mark making sometimes ascribing 
meaning to marks 

Á Use one-handed tools and equipment. 

Á Suggest how the story might end. 
Á Show interest in illustrations and print in books and print in the 

environment. 
Á Handle books carefully. 
Á Know information can be relayed in the form of print. 
Á Hold books the correct way up and turn pages. 
Á Understand the concept of a word. 
R2 - Knows that print conveys meaning. 

Á Ascribe meanings to marks that they see in different places. 
W2 - Uses some clearly identifiable letters to communicate 
meaning. 

Á Draw lines and circles using gross motor movements. 
Á Manipulate objects with increasing control. 
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Á Enjoy an increasing range of books. 
Á Know that information can be retrieved from books and 

computers. 
R3 - Recognises a few familiar words. 

Á Begin to break the flow speech into words. 
Á Use writing as a means of recording and communicating. 
W3 - Represent some sounds correctly in writing. 

Á Begin to use anticlockwise movement and retrace vertical 
lines. 

Á Begin to form recognisable letters. 
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Á Explore and experiment with sounds, words and texts. 
R4 - Know that in English, print is read from left to right and 
top to bottom. 
R5 - Show an understanding of the elements of stories, such 
as main character, sequence of events and openings. 
R6 - Read a range of familiar and common words and simple 
sentences independently. 
R7 - Retell narratives in the correct sequence, drawing on 
language patterns of stories. 
R8 - Shows an understanding that information can be found in 
non-fiction texts to answer questions about where, who, why 
and how. 

Á Write their own names and other things such as labels and 
captions, and begin to form simple sentences, sometimes 
using punctuation. 

W4 - Write their own name and other words from memory. 
W6 - Attempts writing for a variety of purposes, using features 
of different forms. 
W7 - Use their phonic knowledge to write simple regular words 
and make phonetically plausible attempts at more complex 
words. 
W8 - Begins to form captions and simple sentences sometimes 
using punctuation. 

W5 - Use a pencil and hold it effectively to form recognisable 
letters, most of which are correctly formed. 

 

R9 - Reads books of own choice with some 
fluency and accuracy. 

Above 9 W9 - Communicates meaning through phrases and simple sentences with some consistency in 
punctuating sentences. 

Above 9 
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Problem Solving, Reasoning and Numeracy 

  Numbers as Labels and for Counting Calculating Shape, Space and Measures 
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Á Have some understanding of 1 and 2, especially when the 

number is important for them. 
Á Create and experiment with symbols and marks. 
Á Use some number language, such as ómoreô and óa lotô. 
Á Recite some number names in sequence. 

Á Begin to make comparisons between quantities. 
Á Know that a group of things changes in quantity when 

something is added or taken away. 

Á Notice simple shapes and patterns in pictures. 
Á Begin to categorise objects according to properties such as 

shape or size. 
Á Are beginning to understand variations in size. 
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Á Uses some number names and number language 
spontaneously. 

NLC1 - Says some number names in familiar contexts such as 
nursery rhymes. 

Á Compare two groups of objects, saying when they have the 
same number. 

 

Á Show an interest in shape and space by playing with shapes 
or making arrangements with objects. 

Á Show awareness of similarities in shapes in the environment. 
Á Observe and use positional language. 
Á Are beginning to understand óbigger thanô and óenoughô. 

Á Show curiosity about numbers by offering comments or asking 
questions. 

Á Use some number names accurately in play.   
Á Sometimes match number and quantity correctly. 
Á Recognise groups with one, two or three objects. 
NLC2 - Counts reliably up to 3 everyday objects. 

Á Show an interest in number problems. 
Á Separate a group of three or four objects in different ways, 

beginning to recognise that the total is still the same. 
C1 - Responds to the vocabulary involved in addition and 
subtraction in rhymes and games. 

Á Show interest in shape by sustained construction activity or by 
talking about shapes or arrangements. 

Á Uses shapes appropriately for tasks. 
Á Begin to talk about the shapes of everyday objects. 
SSM1 - Experiments with a range of objects and materials 
showing some mathematical awareness. 
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Á Recognise some numerals of personal significance. 
Á Count up to three or four objects by saying one number name 

for each of them. 
Á Begin to represent numbers using fingers, marks on paper or 

pictures. 
Á Recognise numerals 1 to 5. 
Á Count out up to six objects from a larger group. 
Á Count actions or objects that cannot be moved. 
Á Select the correct numeral to represent 1 to 5, then 1 to 9 

objects. 
Á Count an irregular arrangement of up to 10 objects. 
Á Begin to count beyond 10. 
Á Estimate how many objects they can see and check by 

counting them. 
Á Count aloud in ones, twos, fives or tens. 
Á Know that numbers identify how many objects are in a set. 
Á Use ordinal numbers in different contexts. 
Á Match then compare the number of objects in two sets. 
NLC3 - Counts reliably up to 6 everyday objects. 

Á Find the total number of items in two groups by counting all of 
them. 

Á Use own methods to work through a problem. 
Á Say the number that is one more than a given number. 
Á Select two groups of objects to make a given total of objects. 
Á Count repeated groups of the same size. 
Á Share objects into equal groups and count how many in each 

group. 
C2 - Recognises differences in quantity when comparing sets 
of objects. 
C3 - Finds one more or one less from a group of up to 5 
objects. 

Á Sort familiar objects to identify their similarities and 
differences, making choices and justifying decisions. 

Á Describe solutions to practical problems, drawing on 
experience, talking about own ideas, methods and choices. 

Á Use familiar objects and common shapes to create and 
recreate patterns and build models. 

Á Use everyday language related to time; order and sequence 
familiar events, and measure short periods of time with a non-
standard unit, for example, with a sand timer. 

Á Count how many objects share a particular property, 
presenting results using pictures, drawings or numerals. 

Á Shows curiosity about and observation of shapes by talking 
about how they are the same or different. 

Á Match some shapes by recognising similarities and orientation. 
SSM2 - Sorts or matches objects and talks about sorting. 
Á Begin to use mathematical names for ósolidô 3D shapes and 
óflatô 2D shapes, and mathematical terms to describe shapes. 

Á Selects a particular named shape. 
Á Show awareness of symmetry. 
Á Finds items from positional or directional clues. 
Á Order two or three items by length or height. 
Á Order two items by weight or capacity. 
Á Match sets of objects to numerals that represent the number of 

objects. 
SSM3 - Describes shapes in simple models, pictures and 
patterns. 
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Á Says number names in order in familiar contexts. 
NLC4 - Says number names in order. 
NLC5 - Recognise numerals 1-9. 
NLC6 - Count reliably up to 10 everyday objects. 
NLC7 - Orders numbers up to 10. 
NLC8 - Use developing mathematical ideas and methods to 
solve practical problems. 

Á Use language such as ómoreô or ólessô to compare two 
numbers. 

C4 - Begin to relate addition to combining two groups of 
objects. 
C5 - Begin to relate subtraction to ótaking awayô. 
C6 - In practical activities and discussion, begins to use the 
vocabulary involved in adding and subtracting. 
C7 - Find one more and one less than a number from 1 to 10. 
C8 - Uses developing mathematical ideas and methods to 
solve practical problems. 

SSM4 - Talk about, recognise and recreate simple patterns. 
SSM5 - Use everyday words to describe position. 
SSM6 - Use language such as ócircleô or óbiggerô to describe the 
shape and size of solids and flat shapes. 
SSM7 - Use language such as ógreaterô, ósmallerô, óheavierô or 
ólighterô to compare quantities. 
SSM8 - Use developing mathematical ideas and methods to 
solve practical problems. 

 

NLC9 - Recognises, counts, orders, writes and 
uses numbers up to 20. 

Above 9 C9 - Uses a range of strategies for addition and 
subtraction including some mental recall of 
number bonds 

Above 9 SSM9 - Uses mathematical language to describe 
solid (3D) objects and flat (2D) shapes. 

Above 9 

 

Knowledge and Understanding of the World 
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Exploration and Investigation Designing and Making ICT Time Place 
Communities 
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Á Explore, play and seek meaning in 

their experiences. 
Á Use others as sources of 

information and learning. 
Á show an interest in why things 

happen 

Á Are curious and interested 
in making things happen. 

Á Show an interest in ICT. 
Á Seek to acquire basic skills 

in turning on and operating 
some ICT equipment. 

Á Recognise some special 
times in their lives and the 
lives of others. 

Á Understand some talk 
about immediate past and 
future, for example, 
óbeforeô, ólaterô or ósoonô. 

Á Anticipate specific time-
based events such as 
mealtimes of home time. 

Á Enjoy playing with small-
world models such as a 
farm, a garage, or a train 
track. 

Á Are interested in 
others and their 
families. 

Á Have a sense of 
own immediate 
family and 
relations. 

Á Begin to have their 
own friends. 
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Á Show curiosity and interest in the 
features of objects and living 
things. 

KUW1 - Shows curiosity and interest 
by exploring surroundings. 

Á Investigate various 
construction materials.  

Á Realise tools can be used 
for a purpose. 

¶  Á Remember and talk about 
significant events in their 
own experience. 

Á Show an interest in the 
world in which they live. 

Á Express feelings 
about a significant 
personal event. 

Á Describe and talk about what they 
see. 

Á Show curiosity about why things 
happen and how things work. 

Á Show understanding of 
cause/effect relations. 

KUW2 - Observes, selects and 
manipulates objects and materials. 

Á Join construction pieces 
together to build and 
balance. 

Á Begin to try out a range of 
tools and techniques 
safely. 

Á Know how to operate 
simple equipment. 

Á Show interest in the lives 
of people familiar to them. 

Á Talk about past and future 
events. 

Á Develop an understanding 
of growth, decay and 
changes over time. 

Á Comment and ask 
questions about where 
they live and the natural 
world. 

KUW2 - Identifies simple 
features. 

Á Describe 
significant events 
for family or 
friends. 

Á Enjoy imaginative 
and role-play with 
peers. 

Á Show interest in 
different 
occupations and 
ways of life. 

KUW2 - Identifies 
significant personal 
events. 
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Á Notice and comment on patterns. 
Á Show an awareness of change. 
Á Explain own knowledge and 

understanding, and ask 
appropriate questions of others. 

KUW3 - Identifies obvious similarities 
and differences when exploring and 
observing. 

Á Construct with a purpose 
in mind, using a variety of 
resources. 

Á  Use simple tools and 
techniques competently 
and appropriately. 

KUW3 - Constructs in a 
purposeful way using simple 
tools and techniques. 

Á Complete a simple 
program on a computer. 

Á Use ICT to perform simple 
functions, such as 
selecting a channel on the 
TV remote control. 

Á Use a mouse and 
keyboard to interact with 
age-appropriate computer 
software. 

Á Begin to differentiate 
between past and present. 

Á Use time-related words in 
conversation. 

Á Understand about the 
seasons of the year and 
their regularity. 

Á Make short-term future 
plans. 

Á Notice difference between 
features of the local 
environment. 

Á Gain an 
awareness of the 
cultures and 
beliefs of others.  
Feel a sense of 
belonging to own 
community and 
place. 
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KUW4 - Investigate objects, materials 
and living things using all of their 
senses as appropriate.  Identifies 
some features and talks about those 
features s/he likes and dislikes. 
KUW5 - Look closely at similarities, 
differences, patterns and change.  
Ask questions about why things 
happen and how things work. 

¶  

Á Select the tools and 
techniques they need to 
shape, assemble and join 
materials they are using. 

KUW 8 - Build and construct 
with a wide range of objects, 
selecting appropriate 
resources, tools and 
techniques and adapting their 
work where necessary. 

KUW7 - Find out about and 
identify the uses of everyday 
technology and use 
information and 
communication technology 
and programmable toys to 
support their learning. 

KUW6 - Finds out about past 
and present events in own 
life, and in those of family 
members and other people 
they know. 

Á Observe, find out about 
and identify features in the 
place they live and the 
natural world. 

Á Find out about their 
environment, and talk 
about those features they 
like and dislike 

KUW4 - Investigate places by 
using all the senses as 
appropriate.  Identify some 
features and talk about those 
features they like and dislike. 

KUW6 ï Begins to 
know about their 
own culture and 
beliefs and those of 
other people. 

 

KUW9 ï Communicates simple planning for investigations and constructions and makes simple records and evaluations of his/her work.  Identifies and names key features and properties sometimes linking 
different experiences, observations and events.  Begin to explore what it means to belong to a variety of groups and communities. 

NB. Scale points 2, 3, 4 and 6 cover 2 or more aspects 
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Physical Development  

   Movement and Space Health and Bodily Awareness Using Equipment and Materials 
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Á Gradually gain control of their whole bodies and are becoming aware 

of how to negotiate the space and objects around them. 
Á Move spontaneously within available space, 
Á Respond to rhythm, music and story by means of gesture and 

movement. 
Á Are able to stop. 
Á Manage body to create intended movements. 
Á Combine and repeat a range of movements. 

Á Communicate their needs for things such as food, drinks and 
when they are uncomfortable. 

Á Show emerging autonomy in self-care. 

Á Balance blocks to create simple structures. 
Á Show increasing control in holding and using hammers, 

books, beaters and mark-making tools. 
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Á Negotiate an appropriate pathway when walking, running or using a 
wheelchair or other mobility aids, both indoors and outdoors. 

Á Judge body space in relation to spaces available when fitting into 
confined spaces or negotiating openings and boundaries. 

Á Show awareness of own needs with regard to eating, 
sleeping and hygiene. 

Á Often need adult support to meet those needs. 

Á Engage in activities requiring hand-eye coordination. 
Á Use one-handed tools and equipment. 

Á Move freely with pleasure and confidence in a range of ways, such 
as slithering, shuffling, rolling, crawling, walking, running, jumping, 
skipping, sliding and hopping. 

Á Use movement to express feelings. 
Á Negotiate space successfully when playing racing and chasing 

games with other children, adjusting speed or changing direction to 
avoid obstacles. 

Á Sit up, stand up and balance on various parts of the body. 
Á Demonstrate the control necessary to hold a shape or fixed position. 
Á Operate equipment by means of pushing and pulling movements. 
Á Mount stars, steps or climbing equipment using alternate feet. 
PD1 - Moves spontaneously showing some control and co-
ordination. 
Á Show respect for other childrenôs personal space when playing 

among them. 
Á Persevere in repeating some actions or attempts when developing a 

new skill. 
Á Collaborate in devising and sharing tasks, including those which 

involve accepting rules. 
PD2 - Moves with confidence in a variety of ways showing some 
awareness of space. 

Á Show awareness of a range of healthy practices with regard 
to eating, sleeping and hygiene. 

Á Observe the effects of activity on their bodies. 

Á Show increasing control over clothing and fastenings. 
Á Show increasing control in using equipment for climbing, 

scrambling, sliding and swinging. 
Á Demonstrate increasing skill and control in the use of 

mark-making implements, blocks, construction sets and 
small-world activities. 

Á Understand that equipment and tools have to be used 
safely. 
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Á Go backwards and sideways as well as forward. 
Á Experiment with different ways of moving. 
Á Initiate new combinations of movement and gesture in order to 

express and respond to feelings, ideas and experiences. 
Á Jump off an object and land appropriately. 
Á Show understanding of the need for safety when tackling new 

challenges. 
Á Avoid dangerous places and equipment. 
Á Construct with large materials such as cartons, fabric and planks. 
PD3 - Usually shows appropriate control in large and small scale 
movements. 

Á Show some understanding that good practices with regard to 
exercise, eating, sleeping and hygiene can contribute to 
good health. 

Á Explore malleable materials by patting, stroking, poking, 
squeezing, pinching and twisting them. 

Á Use increasing control over an object, such as a ball, by 
touching, pushing, patting, throwing, catching or kicking it. 

Á Manipulate materials to achieve a planned effect. 
Á Use simple tools to effect changes to the materials. 
Á Show understanding of how to transport and store 

equipment safely. 
Á Practise some appropriate safety measures without direct 

supervision. 
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Á Move with control and coordination. 
PD4 - Move with confidence, imagination and in safety.  Travel 
around, under, over and through balancing and climbing equipment.  
Show awareness of space, of self and others. 

PD8 - Recognise the importance of keeping healthy, and 
those things which contribute to this. Recognise the changes 
that happen to their bodies when they are active. 

PD5 - Demonstrates fine motor control and co-ordination. 
PD6 ï Uses small and large equipment, showing a range of 
basic skills. 
PD7 - Handle tools, objects, construction and malleable 
materials safely and with basic control. 

 PD9 ï Repeats, links and adapts simple movements, sometimes commenting on her/his work.  Demonstrates coordination and control in large and small movements, and in 
using a range of tools and equipment. 

Above 9 
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Creative Development  

  
Being Creative - Responding to 

Experiences and expressing and 
Communicating Ideas 

Exploring Media and Materials Creating Music and Dance 
Developing Imagination and Imaginative 

Play 
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Á Seek to make sense of what they see, hear, 

smell, touch and feel. 
Á Begin to use representation as a form of 

communication. 

Á Begin to combine movement, materials, 
media or marks. 

Á Join in singing favourite songs. 
Á Create sounds by banging, shaking, 

tapping or blowing. 
Á Show an interest in the way musical 

instruments sound. 

Á Begin to make-believe by pretending. 

  
  

5
0
  
  
  
  
  
  
  
  
  
 ă

  
  
  
  
  
  
  
  
  

3
0

 m
o

n
th

s
 

D
e
v

e
lo

p
m

e
n

t 
M

a
tt

e
rs

  

Á Use language and other forms of 
communication to share the things they 
create, or to indicate personal satisfaction 
or frustration. 

Á Explore colour and begin to differentiate 
between colours. 

Á Use their bodies to explore texture and 
space. 

Á Create 3D structures. 

Á Enjoy joining in with dancing and ring 
games. 

Á Notice what adults do, imitating what is 
observed and then doing it spontaneously 
when the adult is not there. 

Á Explore and experience using a range of 
senses and movement. 

Á Capture experiences and responses with 
music, dance, paint and other materials or 
words. 

Á Develop preferences for forms of 
expression. 

Á Begin to be interested in and describe the 
texture of things. 

Á Differentiate marks and movements of 
paper. 

Á Understand that they can use lines to 
enclose a space, and then begin to use 
these shapes to represent objects. 

Á Begin to construct, stacking blocks 
vertically and horizontally, making 
enclosures and creating spaces. 

Á Sing a few familiar songs. 
Á Sing to themselves and make up simple 

songs. 
Á Tap out simple repeated rhythms and make 

some up. 
Á Explore and learn how sounds can be 

changed. 
Á Imitate and create movement in response 

to music. 

Á Use available resources to create props to 
support role-play. 

Á Develop a repertoire of actions by putting a 
sequence of movements together. 

Á Engage in imaginative play and role-play 
based on own first-hand experiences. 

CD2 - Create simple representations of events, people and objects and engages in music 
making. 

CD1 ï Explores different media and responds to a variety of sensory experiences.  Engages in representational play. 
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Á Talk about personal intentions, describing 
what they were trying to do. 

Á Respond to comments and questions, 
entering into dialogue about their creations. 

Á Make comparisons and create new 
connections. 

CD3 - Tries to capture experiences using a 
variety of different media. 

Á Explore what happens when they mix 
colours. 

Á Choose particular colours to use for a 
purpose. 

Á Understand that different media can be 
combined to create new effects. 

Á Experiment to create different textures. 
Á Create constructions, collages, painting and 

drawings. 
Á Use ideas involving fitting, overlapping, in, 

out, enclosure, grids and sun-like shapes. 
Á Work creatively on a large or small scale. 

Á Begin to build a repertoire of songs and 
dances. 

Á Explore the different sounds of instruments. 
Á Begin to move rhythmically. 

Á Introduce a storyline or narrative into their 
play. 

Á Play alongside other children who are 
engaged in the same theme. 

Á Play cooperatively as part of a group to act 
out a narrative. 

E
a

rl
y
 

L
e

a
rn

in
g

  

G
o

a
ls

 

CD7 - Responds in a variety of ways to what 
they see, hear, smell, touch and feel. 
CD8- Express and communicate ideas, 
thoughts and feelings using a  range of 
materials, suitable tools, imaginative and 
role-play, movement, designing and making, 
and a variety of songs and musical 
instruments. 

CD5 - Explore colour, texture, shape, form 
and space in two or three dimensions. 

CD4 - Sings simple songs from memory. 
CD6 - Recognise and explore how sounds 
can be changed, recognise repeated sounds 
and sound patterns and match movements to 
music. 

CD7 ï Uses imagination in art and design, 
music, dance, imaginative and role-play and 
stories. 

 

CD9 ï Expresses feelings and preferences in response to artwork, drama and music, and makes some comparisons and links between different pieces.  Responds to own 
work and that of others when exploring and communicating ideas, feelings and preferences through art, music, dance, role-play and imaginative play. 

Above 9 

 
NB. Scale points 1, 2 and 7 cover two or more aspects. 
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Key Information for transition into Key Stage 1: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Next steps for Learning: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

* A process - orientated child monitoring system for young children.    F Laevers 1997
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Appendix 3 

Phonic Progress Tracking Sheet  
Class:  Teacher:  

PWS step  Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Phase 6 

Aligns with Steps 6 and  7 and beyond.  

Apply their phonic skills and knowledge to 

recognise and spell an increasing number of 

complex words.  

Are secure with less common 

grapheme/phoneme correspondences for 

example s/zh eg vision  

Can recognise phonic irregularities.  

      

Phase 5 

Aligns with Steps 6 and 7  

Can use alternative ways of pronouncing and 

spelling the graphemes corresponding to the 

long vowel phonemes, eg ay, a - e, ai, a, ae eg 

snake.  

Can read phonically decidable, two syllable 

and three syllable words for example 

frogspa wn, shopkeeper and can spell complex 

words using phonetically plausible attempts.  

      

Phase 4 

Aligns with Step 5  

Can blend adjacent consonants in words and 

apply this skill when reading unfamiliar texts 

eg spoon, cried, nest.  

Can segment adjacent conson ants in words and 

apply this in spelling.  

      

Phase 3 

Aligns with  

Steps 2 - 4 

and 

elements of  

Step 6  

 

 

Know one 

Graheme for  

Each of the  

44 Phonemes.  

 

 

Phase 3iii  

Can read and spell a  

Wide range of CVC words 

using all letters, less 

frequent consonant digra phs 

and some long vowel 

phonemes eg sheep and boat.  

      

Phase 3ii  

Can read and spell  

CVC words using a wider 

range of letters, short 

vowels, some consonant 

digraphs and double letters, 

eg bell, chick  

      

Phase 3i  

Can read and spell a few 

CVC words using a limited 

range of letters and short 

vowels ef fox  

      

Phase 2 (aligns with Step 2 and beginning of 

Steps 2 - 4).   Know that words are 

constructed from phonemes.  

Know that phonemes are represented by 

graphemes.  

Know a small selection of common cons onants 

and vowels which they can blend for reading 

and segment for spelling simple CVC words eg 

sit, tap.  

      

Phase 1 ((aligns with Step 1)  

Explore & experiment with sounds and words.  

Distinguish between different sounds in the 

environment and phonemes.   

Show awareness of rhyme and alliteration.  
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Appendix 4 

 

 

Guidance on use of the phonic progress tracking sheet 

 
The independent review of the teaching of early reading (the Rose Report) highlights the importance of careful 

assessment: 

 

Assessment for learning is vital for planning work that is matched well to childrenôs needs (Para 59). 

 

The most effective assessment was simple, rigorous and purposeful. (Para 61). 

 

¶ This tracking sheets spans the Foundation Stage and Key Stage 1 and therefore the information should be 

transferred as children move between year groups. 

 

¶ You should enter children‟s names into the relevant box when they begin to work within that phase. 

 

¶ For summative assessment purposes such as reporting or completing the Foundation Stage Profile, you 

should ensure that the phase descriptor is the best fit for the child‟s current level of achievement.  The 

child should be using their phonic knowledge and skills independently and consistently. 

 

Phase Descriptors 

 

Children working within Phase 6: 

 

¶ apply their phonic skills and knowledge to recognise and spell an increasing number of complex words. 

 

¶ are secure with less common grapheme-phoneme correspondences, for example s/zh/. 

 

¶ an recognise phonic irregularities. 

 

Children working within Phase 5: 

 

¶ can use alternative ways of pronouncing and spelling the graphemes corresponding to the long vowel 

phonemes, for example / oe/ o-e, o, o, owe g „snake‟. 

¶ can read phonically decidable two-syllable and three-syllable words, for example „bleating‟, „frogspawn‟, 

„shopkeeper‟. 

¶ can spell complex word using phonically plausible attempts. 

 

Children working within Phase 4: 

 

¶ can blend adjacent consonants in words and apply this skill when reading unfamiliar texts, for example 

„spoon‟, „cried‟, „nest‟. 

 

¶ Can segment adjacent consonants in words and apply this in spelling. 

 

Children working within Phase 3: 

 

¶ Know one grapheme for each of the 44 phonemes 
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Within Phase 3c 

 

Children can read and spell a wide range of CVC words using all letters and less frequent consonant digraphs and 

some long vowel phonemes, for example „sheep‟, „boat‟. 

 

Within Phase 3b 

 

Children can read and spell CVC words using a wider range of letters, short vowels, some consonant digraphs and 

double letters, for example „bell‟, „chick‟. 

 

Within Phase 3a 

 

Children can read and spell a few CVC words using a limited range of letters and short vowels, for example „box‟. 

 

Children working within Phase 2: 

 

¶ know that words are constructed from phonemes and that phonemes are represented by graphemes. 

 

¶ know a small selection of common consonants and vowels which they can blend for reading and segment 

for spelling simple CVC words, for example „sit‟ and „tap‟. 

 

Children working within Phase 1: 

 

¶ explore and experiment with sounds and words. 

 

¶ distinguish between different sounds in the environment and phonemes. 

 

¶ show awareness of rhyme and alliteration. 
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Appendix 5 

 

 

A copy of óAdministering the Testô is held by the Inclusion Manager.
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Appendix 5a 

 

A copy of óForm X Salford Sentence Reading Testô is held by the Inclusion Manager.
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Appendix 5b 

A copy of óForm X Salford Reading Agesô is held by the Inclusion Manager 
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Appendix 5c 

 

A copy of óForm Y Salford Sentence Reading Testô is held by the Inclusion Manager.
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Appendix 6a 

A copy of óForm Y Salford Reading Agesô is held by the Inclusion Manager 

 



30 

Appendix 7 

 

Reading Record Sheet 

 

 

Name: 

 

Reading Stage: 

 

Date & Title Comment 

  

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reading Record Sheet 
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Appendix 8a 

Guided Reading Assessment Record    Term _____   Class_____    Teacher _____     Guided Reading Group ________________ 
 

Name Reading 

Stage  

NC level  Name Reading 

Stage  

NC level  

                                         
      
      
      

Date/ Title/  

Genre 
 

Text Introductio n 

 

Target  

 

Returning to the Text ð Key 

Questions/Partner Talk  
Assessment Notes  - next steps  
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Appendix 9 
 
 
 
 

           
       Pursuing  

        excellence for  
        every child 

 

 

        My Home Reading Diary 

        Level 5 
 

 

   
           Name  ........................................................ 
 
          Class   .....................................  
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Now look back on the books you have read in this diary.  Write 
the one you liked best in number 1, the second favourite in 
number 2 and so on. 
 
1  ____________________ 6  ____________________ 
 
2  ____________________ 7  ____________________ 
 

3  _______________________ 8  _______________________ 

 

4  _______________________ 9  _______________________ 

 

5  _______________________ 10 _______________________ 

 

 

Can you say why you chose the number 1? 
 

 

__________________________________________________________ 

 

__________________________________________________________ 

                               

____________________________________________________                         
 
 

Can you state the reasons for your least favourite book? 
 

__________________________________________________________ 

 

__________________________________________________________ 

                               

____________________________________________________                         
 

____________________________________________________ 
 
 

Please use the targets in the front of this diary to support 
your child with their reading.  Please make sure you 
remember to comment on your childôs achievement in this 
diary each time  
they read. 

                                             
Reading should be:- 

 
 

Relaxing 
Exciting 
Adventurous 
Demanding 
Interesting 
Necessary 
Gripping 
 
 

As well as recording your daily reading you will also be 
asked 
to choose some books that you would like to review. 
It is important that the activity and review pages in this diary 
are not skipped as they help us to discover your 
understanding  
of the books you are reading. 
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TARGETS IN READING - Working towards Level 5c 
 

Understand, describe, select or retrieve information 

¶ I am able to select relevant information and identify key features, 
themes and characters from a range of appropriate texts 

¶ I draw on textual evidence to give convincing answers to questions 
 

Deduce, infer and interpret information 

¶ I select sentences, phrases and relevant information to justify my 
opinions 

¶ I can explain implied meaning by making reference to text 

¶ I use note-taking effectively to summaries the main points of the text 
 

Identify and comment on the structure and organisation 

¶ I recognise the need for the author to use strong verbs and adjectives 
to make a point when presenting an argument 

¶ Within persuasive text, I can tell the difference between exaggeration 
and not telling the truth 

 
Explain and comment on the writerôs use of language 

¶ I am aware of how the author has used personification or alliteration to 
create stronger images 

¶ I recognise the need for the author to manipulate narrative pace and 
setting to reflect mood 

 
Evaluate the writersô purposes and viewpoints 

¶ I am aware of the authorôs ability to convey feelings through a series of 
images rather than direct statements 

¶ I can see how an author controls the pace of a story to manipulate 
suspense 

 
Relate texts to their social, cultural and historical traditions 

¶ I see how the writer has made appropriate choices between standard 
English, colloquialism or dialect according to need 

¶ I am aware that reports or stories written some time ago may have 
conveyed a different meaning to the original audience 

 

 
 
 
 
 

 
 

Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help did 
your child need?  Which target 
did you and your child focus 
on? 
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Title Date Last 

page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 
      TARGETS IN READING - Working towards Level 5b/5a 
 

Understand, describe, select or retrieve information 

¶ I am confident when retrieving and collating information from a range 
of sources 

¶ I can perceive hidden irony 
 

Deduce, infer and interpret information 

¶ I am able to summarise the main positive and negative points from a 
story or information text 

¶ I consider arguments critically and consider techniques for effective 
persuasion (choice of language, organisation and layout of text) 

¶ I am able to express my thoughts briefly and clearly when responding 
to either fiction or non-fiction 

 
Identify and comment on the structure and organisation 

¶ I can see how the authorôs choice of specific vocabulary makes the 
meaning within the text more precise 

¶ I know when the author has chosen adverbial and expanded noun 
phrases well to add interest 

Explain and comment on the writerôs use of language 

¶ I appreciate how the author has managed detail and sequence to 
sustain the readerôs interest, eg conflict or relationship between 
characters 

¶ I can see how the authorôs use of a range of figurative language 
enhances the narrative 

Evaluate the writersô purposes and viewpoints 

¶ I recognise that marketing people employ exaggeration as an 
acceptable tool for selling products 

¶ I can see how the authorôs point of view is well controlled so that the 
reader sympathises with a particular character 

 
Relate texts to their social, cultural and historical traditions 

¶ I am familiar with particular text features used to communication by 
email, advertisements, special organisations (eg estate agents) or 
notice boards 

¶ I can identify reasons why a particular classical book has retained its 
lasting appeal 
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Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy 
reading this book?  How 
much help did your child 
need?  Which target did 
you and your child focus 
on? 
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Book Report Task 
 

Write a letter to your teacher telling them why you did or did not 
like this book. 

 
Remember to set the letter out correctly and punctuate 

accurately. 
Title Date Last 

page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

Book Report Task 
 

If you were to give a gift to the main character in your book, what 
would you give them? 

 
List three gifts you think the main character would like 

 and explain why. 
 

Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 
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Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 
 

 

Review Page 
 

 Book Title    Author 
 
 ________________________ _____________________ 
 
 
 Summary of the book 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 What you liked most about the book 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 Would you change anything in this book?  Any areas you felt 

could be improved? 
_________________________________________________ 

 
 _________________________________________________ 

 
Are there other books in this series? ____________________ 
 
Will you read them? _________________________________ 
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Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy 
reading this book?  How 
much help did your child 
need?  Which target did 
you and your child focus 
on? 
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Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 
 

 

Review Page 
 

 Book Title    Author 
 
 ________________________ _____________________ 
 
 
 Summary of the book 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 What you liked most about the book 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 _________________________________________________ 
 
 Would you change anything in this book?  Any areas you felt 

could be improved? 
_________________________________________________ 

 
 _________________________________________________ 

 
Are there other books in this series? ____________________ 
 
Will you read them? _________________________________ 
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Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy reading 
this book?  How much help 
did your child need?  Which 
target did you and your child 
focus on? 

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

Title Date Last 
page 
read 

Initials Your Comments 
Did your child enjoy 
reading this book?  How 
much help did your child 
need?  Which target did 
you and your child focus 
on? 
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                                                                                                                                                                  Appendix 10         
 

Dear Parent/Guardian 

 

Your child is making excellent progress in their reading. They have experienced a broad range of genres and are 

starting to show maturity and sensibility towards what they are reading. 

 

The school considers your child to be ready to enjoy some of our Upper Key Stage 2 material. The Upper Key 

Stage 2 reading scheme contains books that are aimed at the older and more mature reader. These books deal with 

emotive and provocative issues that we feel will stretch and challenge your child. We advise you to support your 

child by discussing the vocabulary used and the storylines depicted as this will help the children to contexualise the 

language and events. Continuing to discuss text in a mature and responsible manner with your child will continue to 

help prevent your child emulating inappropriate language or character traits. 

 

Examples of the sort of literature found in the Upper Key Stage 2 reading scheme include:  

Molly Moon‟s Incredible Book of Hypnotism by Georgia Byng 

Jake‟s Tower by Elizabeth Laird 

Raspberries on the Yangtze by Karen Wallace 

The Adventures of Tom Sawyer by Mark Twain 

Please note that the school chooses, when possible, highly acclaimed books that have been nominated or have 

received awards, for selection in the Upper Key Stage 2 scheme. 

 

If you wish to preview these texts you are most welcome or borrow one from school, alternatively, you might want 

to consider borrowing the books from your local library to give you an idea of the nature of the literature. 

 

As a school we recognise that you might not want your child to be exposed to this more mature literature as you may 

personally consider it inappropriate for your child. In these instances the school will endeavour to ensure that your 

child does not bring home such books. Please note that this does not mean they will not be able to bring any books 

home, as the school has a broad range of material. 

 

If you do NOT wish your child to bring home Upper Key Stage 2 reading books could you arrange a meeting with 

our literacy coordinator to discuss your concerns. Please note, that your child will also be restricted as to the library 

book they bring home if you do not wish your child to have access to the Upper Key Stage 2 scheme. 

 

I hope this gives you the opportunity to make an informed decision about the literature your child takes home and 

that your child‟s interest in reading continues. 

 

Yours sincerely 

 

 

 

 

Andrew Lakatos 

Headteacher 
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Appendix 11 

Nelson Handwriting Scheme 

 
These examples are made in free hand and can be found in the hard copy of the English Policy, located in the Staff Room, 

Head Teacherôs Office, Reception and Literacy Co-ordinatorôs folder. 

 

The capital letters 

These are the same throughout the scheme: 

 

 

 

 

 

 

 

 

 

 

 

 
The numerals 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The lower-case alphabet for Pupil Books and Copymasters A, 1, 2, 3 and 4 

 

 

 

 

 

 

 

 

 

 

 

 

A letter slope of 8
o
 to the right is introduced in Pupil Book 2. 
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Appendix 12 

 

 

Date ééééééééééé. 
 
 
Childôs Name éééééééééééééééééé. 
 
 
 
Dear Parent 
 

 
 
You and your child are responsible for the care of any books borrowed from school. 
 
Unfortunately a reading book borrowed by your child has been lost/damaged.  Lost 
and damaged books must be replaced otherwise our library stock will steadily 
diminish. 
 
The cost of a replacement book is £6.00. 
 
 
Yours sincerely 
 
 
 

Class Teacher 
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                                                                                                                     Appendix 13 

 
 
 
 

 
 
Date éééééééééééééé 
 
 
 
Childôs Name éééééééééééééééééé. 
 
 
 
Dear Parent 
 

 
 
Your Childôs library book has not been returned for several weeks.  Please let me 
know if the book is lost,.  Missing/lost books must be replaced otherwise our library 
stock will steadily diminish. 
 
The cost of a replacement book is £6.00. 
 
 
Yours sincerely 
 
 
 

Class Teacher 
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  Appendix 14 

 

 

A copy of óAdministration Instructionsô is held by the Inclusion Manager. 
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  Appendix 15 

 

 

A copy of óTest Words and Accompanying Sentencesô is held by the Inclusion Manager. 
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  Appendix 16 

 

A copy of óGraded Word Spelling Testô is held by the Inclusion Manager. 
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Appendix 17 

 

 

A copy of óNorms and the Interpretation of Scoresô is held by the Inclusion Manager. 
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Appendix 18 

 

Flowchart for assessing childrenôs phonic level 

 

Can child read eight of the following words: fan, hog, lit, wed, pun, 

mop, vet, chat, thin, shut 

 

 

Yes  

Has a basic phonic strategy.  Child needs 

to learn vowel digraphs. 

 

 

 

Yes 

Can child recognise most of the letters of  

the alphabet and sh, ch and th? 

 

Yes 

Can child hear the middle vowel in the 

following words: pot, wig, ram? 

 

Yes  

Teach child to blend 

 

 

Yes 

Teach child to hear middle vowel in words. 

 

Yes 

 

Teach child to hear final sounds in words. 

 

 

 No 

When two rhyming words are spoken e.g. 

tea, she, can child provide four more e.g. 

me, key? 

 

 

No 

Teach child to rhyme.  Meanwhile 

 

No 

Find out which letters child does not know 

and teach them.  Meanwhile…. 

 

No 

Can child hear the final sound in the 

following words: pot, wig, ram? 

 

 

No 

Can child hear the initial sound in the 

following words: pot, wig, ram? 

 

No 
Teach child to hear initial sounds in words.



51 

Appendix 19 

         (copies available in filing cabinet) 

Knowledge of grapheme-phoneme correspondence 
Key  :   Reading                
 
 

  
  

  
  

  
  

 

W ri ti n g sh
               

ch
               

z               

y
               

x
               

w
               

v
               

u
               

t               

s               

r               

q
               

p
               

o
               

n
               

m
               

l               

k
               

j               

i               

h
               

g
               

f               

e               

d
               

c               

b
               

a               

N
A

M
E

               

R         

   W 

    
W
W 
W 
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Appendix 20 

(copies available in filing cabinet) 
 

Reading and spelling CVC words 
Insert date achieved in box 

S
u

g
g

es
te

d
 

w
o

rd
s 

fo
r 

as
se

ss
m

en
t 

p
ad

 

ra
m

 

th
an

 

m
ap

 

ca
sh

 

ch
at

 

m
en

 

w
et

 

w
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h
 

b
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p
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g
 

sh
o

p
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t 

d
u

g
 

fu
n
 

cu
t 

  

C
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 i
d
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fy
 

so
u

n
d

s 
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d
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el
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w

o
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n
o

n
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C
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n
o

n
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h
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m
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C
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n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 
in

 

rh
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N
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Appendix 21 

(copies available in filing cabinet) 
 

Reading and spelling words containing consonant clusters 
Insert date achieved in box 

S
u

g
g

es
te

d
 

w
o

rd
s 

fo
r 

as
se

ss
m

en
t 

cl
ap

 

d
ro

p
 

g
ri

n
 

fl
at

 

b
ri

ck
 

p
re

ss
 

st
il

l 

sp
o

t 

tw
in

 

w
in

g
 

sh
el

l 

si
n

k
 

sh
el

f 

m
il

k
 

d
is

k
 

li
st

 

lu
m

p
 

le
n

t 

h
an

d
 

C
an

 i
d

en
ti

fy
 

so
u

n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 

                   

C
an

 i
d

en
ti

fy
 

le
tt

er
s 

an
d

 

re
ad

 w
o

rd
s 

 

                   

C
an

 i
d

en
ti

fy
 

so
u

n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 
 

                   

C
an

 i
d

en
ti

fy
 

le
tt

er
s 

an
d

 

re
ad

 w
o

rd
s 

 

                   

C
an

 o
ra

ll
y

 

se
g

m
en

t 

 

                   

C
an

 o
ra

ll
y

 

b
le

n
d
 

                   

C
an

 g
en

er
at

e 

rh
y

m
in

g
 

w
o

rd
s 

                   

N
am

e 
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Appendix 22 

(copies available in filing cabinet) 
 

Reading and spelling words containing long vowel phonemes 
Insert date achieved in box 

S
u

g
g

es
te

d
 

w
o

rd
s 

fo
r 

as
se

ss
m

en
t 

p
ay

  
  
  

  
  

m
il

e 

S
am

e 
  

  
  

ti
m

e 

la
k

e 
  

  
  

  
b

ri
g
h

t 

ra
ce

  
  

  
  

 m
in

d
 

p
la

te
  

  
  
  

ch
il

d
 

fa
ce

  
  

  
  

 b
lo

w
 

sh
av

e 
  

  
  

to
e 

m
ai

n
  

  
  
  

st
o
n

e 

tr
ai

l 
  

  
  

  
 j

o
k

e 

tr
ee

  
  

  
  
  
p

o
le

 

te
a 

  
  

  
  

  
ro

p
e 

b
ee

n
  

  
  

  
co

at
 

b
ea

k
  

  
  

  
g

o
ld

 

ti
e 

  
  
  

  
  

n
ew

 

tr
y

  
  
  

  
  

 b
lu

e 

m
in

e 
  

  
  

 n
o
o

n
 

ri
ce

  
  

  
  
 s

to
o

l 

w
ip

e 
  

  
  

 l
o

o
p

 

d
ri

v
e 

  
  

  
 r

o
o

t 

w
h

it
e 

  
  
  

ru
d

e 

w
id

e 
  

  
  

 c
u
te

 

C
an

 i
d

en
ti

fy
 

so
u

n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 
 

                     

C
an

 i
d

en
ti

fy
 

le
tt

er
s 

an
d

 

re
ad

 w
o

rd
s 

                     

C
an

 i
d

en
ti

fy
 

so
u

n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 

                     

C
an

 i
d

en
ti

fy
 

le
tt

er
s 

an
d

 

re
ad

 w
o

rd
s 

 

                     

C
an

 o
ra

ll
y

 

se
g

m
en

t 

 

                     

C
an

 o
ra

ll
y

 

b
le

n
d
 

                     

C
an

 g
en

er
at

e 

rh
y

m
in

g
 

w
o

rd
s 

                     

N
am

e 
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Appendix 23 

(copies available in filing cabinet) 
 

Reading and spelling words containing the remaining vowel phonemes 
Insert date achieved in box 

S
u

g
g

es
te

d
 

w
o

rd
s 

fo
r 

as
se

ss
m

en
t 

fa
r 

  
  

  
  

 f
o

u
g

h
t 

ch
ar

m
  

  
 t

al
l 

h
ar

d
  

  
  

 f
o

rk
 

sh
ar

k
  

  
  

 h
o

rn
 

ca
rt

  
  

  
  
 p

ra
w

n
 

b
o

y
  

  
  

  
  

h
er

b
 

b
o

il
  

  
  

  
 g

er
m

 

jo
in

  
  
  

  
 b

ir
d

 

n
o

w
  
  

  
  

 g
ir

l 

to
w

n
  
  

  
  

fi
rs

t 

g
ro

w
l 

  
  
  

d
ir

t 

lo
u
d

  
  
  

  
 c

u
rl

 

so
u

n
d

  
  

  
 b

u
rn

 

m
o

u
se

  
  

  
n
u

rs
e 

sh
o

u
t 

  
  
  

 h
u

rt
 

so
u

th
  

  
  

 b
re

ad
 

h
o

o
d

  
  

  
 h

ea
lt

h
 

co
u

ld
  

  
  

b
re

at
h

 

co
o

k
  
  

  
  

ca
re

 

p
u

ll
  

  
  

  
 s

ta
ll

 

 

C
an

 i
d

en
ti

fy
 

so
u

n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 
 

                     

C
an

 i
d

en
ti

fy
 

le
tt

er
s 

an
d

 

re
ad

 w
o

rd
s 

                     

C
an

 i
d

en
ti

fy
 

so
u

n
d

s 
an

d
 

sp
el

l 
w

o
rd

s 

                     

C
an

 i
d

en
ti

fy
 

le
tt

er
s 

an
d

 

re
ad

 w
o

rd
s 

 

                     

C
an

 o
ra

ll
y

 

se
g

m
en

t 

 

                     

C
an

 o
ra

ll
y

 

b
le

n
d
 

                     

C
an

 g
en

er
at

e 

rh
y

m
in

g
 

w
o

rd
s 

                     

N
am

e 
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Please click here to see the Headlands Primary School Sentence 
Structure Appendix. 
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